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The primary objectives of the Dynamic AAC Goals Grid-2 are to provide a systematic means to assess (and reassess) an individual’s 
current skills in AAC and to assist partners in developing a comprehensive, long-reaching plan for enhancing the AAC user’s 
communicative independence. This tool strives to assist with the team’s consideration of the myriad of components that make for 
successful AAC use. 

A comprehensive assessment should help us determine the level at which the individual is currently communicating. During the 
evaluation stage, the DAGG-2 serves as a checklist for ensuring that all areas of Light’s (1989) communicative competencies are 
considered. It allows the AAC team to analyze patterns of strengths and weaknesses to better assist in determining the appropriate next 
steps for intervention. 

During reassessment and progress measurement, the prompting hierarchy (Chain of Cues) for each goal allows a team to acknowledge 
increased independence at even the most dependent level of communicative ability. It allows the individual to demonstrate progress 
towards independence in very small increments. Goals can be set and met based on minor improvements.

It is our goal that the DAGG-2 presents a big picture view of the individual when assessing and developing goals for today and 
tomorrow. Today goals are reflected in promoting success within the individual’s current level of communicative independence across the 
four competency areas. Tomorrow goals are based on projections of future opportunities, needs, constraints, and capabilities resulting 
from instruction within those competencies (Buekelman & Miranda, 2005).

Introduction to the DAGG-2

There is no “one size fits all” to use the DAGG-2 in assessment and intervention planning. Consider the following steps*:

If using the DAGG-2 for initial assessment: 

STEP 1:  For initial assessment, use the Ability Level Continuum as a starting place to determine target goal areas. The Ability 
Level Continuum helps to provide insight to current and potential skills and strengths based on an individual’s observable 
communication behaviors. 

STEP 2:  Choose appropriate goals to address in one or more areas of communicative competence. Mark the level of cueing 
currently needed for successful communication. 

STEP 3:  Use the AAC Goals Worksheet to write specific long and/or short term goals for the individual. Think about what the  
individual does during the course of his/her day to identify activities and communication partners in which to address the target skills. 
Activities that occur frequently and are motivating will provide more opportunities to practice skills. 

When using the DAGG-2 for reassessment: 

STEP 1:  Return to the Dynamic AAC Goals; mark any progress in the level of cueing using a different color pen or by date 
of reassessment. 

STEP 2:  Use the AAC Goals Periodic Progress Report to record progress towards goals in each competency area and/or at 
each Ability Level at intervals appropriate for your facility or setting.

STEP 3:  Revise goals to reflect progress.

How to Use the DAGG-2

Using this tool, an individual’s progress could be measured in several ways: 

• Movement along the Ability Level Continuum

• Mastering more goals in a specific communicative competency

• Mastering more goals in more areas of communicative competence

• Mastering more goals within an Ability Level

• Reducing the levels of prompting needed to meet a specific goal

• Increased complexity of a goal

Note:

*For a more detailed description of the DAGG-2 components and case study, please refer to the addendum on page 17. 2
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*Adapted from Patricia Dowden, Ph.D., CCC-SLP, University of Washington, Communicative Independence Model.

Limited or no understanding that symbols 
(e.g., pictures, words) represent ideas. 

Pictures may or may not help increase 
understanding and expression.

Difficult to determine how much he/she 
understands verbally.

Responds to common gestures (e.g., come 
here, go away, greetings).

Shows understanding of the use of common 
objects.

Pictures seem to help increase both 
understanding and expression.

May be starting to follow simple directions 
within familiar routines and activities.

May communicate most successfully using 
facial expression, body language, gestures, 
and/or behavior (either socially appropriate or 
challenging).

May indicate acceptance (e.g., smile) or 
rejection (e.g., turn away) but does not reliably 
answer other yes/no questions.

May desire or try to communicate in familiar 
and motivating activities. 

Requires help from communication partner 
to communicate successfully (e.g., narrowing 
choices, interpreting gestures/body language/
behavior).

Sensory behavior is very important for 
calming (e.g., rocking, mouthing objects) and 
determining likes and dislikes.

Understands symbols (e.g., objects, pictures) 
for basic, common or concrete items.

Starting to use clear and simple symbols 
(including objects, photographs and picture 
symbols) in motivating situations or favorite 
activities.

If using picture symbols, he/she will use one 
picture at a time to communicate messages.

May use gestures, body language, facial 
expression or behavior intentionally to 
communicate (e.g., pointing, showing, 
giving); however, reliability varies from day to 
day or activity to activity.

Reacts to familiar people and/or motivating 
activities. 

Takes turns in familiar and motivating routines 
(e.g., “high five” or when someone spreads 
arms to receive a hug).

May respond to close physical interaction by 
looking, smiling, or reaching.

Shows clear preference for certain objects, 
activities, and people.

May be starting to show some interest in 
social interactions, especially in specific 
situations. 

May not use symbols to interact socially.

May not be interested in reading or 
book activities.

May demonstrate a beginning interest in 
participating in shared reading and/or  is 
beginning to engage with books more  
independently.

May be able to identify own name and a few 
other frequently seen words.

Performance with forms of AAC may be 
inconsistent.

Benefits from help from his/her communication 
partner as skills are developing.

Ability Level 1: Emergent Ability Level 2: Emergent Transitional

Understanding Understanding

Expression Expression

Social 

Interaction

Social 

Interaction

Literacy 

Skills
Literacy 

Skills

Other Other Performance with forms of AAC may be 
inconsistent.

Benefits from help from his/her communication 
partner as skills are developing.

Use this guide to help provide insight to current and potential target skills and strengths. Mark the statements 
that best describes an individual’s observable communication behaviors. You may not check all of the boxes 
in any skill area. You may also find that you check boxes in more than one Ability Level. 

Ability Level Continuum*
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Ability Level Continuum

Understands photographs or picture symbols 
representing  objects, common actions (e.g., 
run, paint, eat), people or situations.

Starting to understand more abstract picture 
symbols (e.g., think, big, hot, few).

Follows simple instructions in both familiar and 
unfamiliar routines.

Understands and follows general 
conversations.

Understands  conversations as well as same 
age peers. 

Follows simple to complex directions given 
verbally.

Uses a combination of communication 
methods to express messages (e.g., gestures/
pointing, symbols, speech/vocalizations, and 
device).

Uses symbols and objects spontaneously to 
communicate basic needs and make a variety 
of requests.

Beginning to use symbols to comment and/or 
ask questions with support.

Communicates best in routines, about familiar 
topics, and with familiar communication 
partners.

Beginning to combine two or more symbols 
to create longer messages (e.g., uses carrier 
phrases “I want; I like; I see___”).

Communicates about a broad range of 
topics with both familiar and unfamiliar 
communication partners.

Consistently combines 2 or more symbols 
to create longer, more complex and/or an 
increased variety of messages for different 
communicative functions (e.g., comments, 
questions, or sharing information).

Uses a wider variety of vocabulary or 
communication tools within his/her 
communication device.

Initiates conversations and social interactions 
with familiar communication partners.

Benefits from help to take additional turns in 
conversation.

Answers routine questions appropriately with 
familiar communication partners.

Uses socially appropriate comments/questions 
to initiate with familiar communication 
partners.

Appropriately answers routine questions with 
a variety of communication partners.

Literacy skills growing to include:  
identifying letters of the alphabet, 
connecting some letters with 
corresponding sounds, understanding 
word boundaries, reading a small number 
of high frequency sight words, reading and 
writing name, beginning to spell words but 
not necessarily with conventional spelling.

Literacy skills growing to include: increased 
letter-sound awareness, additional sight words, 
conventional spelling of simple words; adding 
word endings as appropriate (e.g., past tense 
“ed”, plural “s” or “ing), and solid understanding 
of the connection between spoken words and 
print.

May be beginning  to utilize word prediction with 
symbol support. 

Reads printed material that is somewhat below 
an age-appropriate level.

May continue to benefit from the help of his/
her communication partner to communicate 
successfully, especially when the topic, 
partner or environment is unfamiliar.

Able to use simple strategies (e.g., repeat) to 
repair communication when not understood 
with support from the communication partner.

Strong “mental mapping” of where things 
are in his/her device including navigational 
symbols.

Able to use a variety of  strategies to repair 
communication when not understood; 
and, in some cases, with the support of 
communication partners.

Programs content in the communication 
device when it’s desired or missing given 
support as needed (e.g., add favorite foods in 
Word List food category).

Understanding Understanding

Expression Expression

Social 

Interaction

Social 

Interaction

Literacy 

Skills

Literacy 

Skills

Other Other

Ability Level 3: Context-Dependent Ability Level 4: Transitional Independent
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Understands communication and directions 
the same as same-age peers. 

Combines single words, spelling and 
phrases together to communicate about 
avariety of subjects as others would at  
his/her age. 

Able to expand on a thought in conversation.

Social interaction skills, environments, and 
activities are similar to other of his/her age.

Literacy abilities are on par with same-age 
peers.

Able to use various strategies to repair 
communication when he/she is not 
understood.

Able to utilize rate enhancement features of 
the device (e.g., word prediction) though he/
she may not choose to do so.

Able to program desired content (e.g., 
personal narratives, etc.) into device.

Understanding

Expression

Social 

Interaction

Literacy 

Skills

Other

Ability Level 5: Independent

ABILITY LEVEL SUMMARY 
In the chart below, mark the individual’s Ability Level for each skill area to provide you with a “big picture” view. 

SKILLS ABILITY LEVEL

Notes:Emergent
Emergent 

Transitional
Context- 

Dependent
Transitional 
Independent

Independent

Understanding

Expression

Social 

Interaction

Literacy 

Skills

Other

Notes: Additional observations of communication characteristics 
in each skill area such as strengths, barriers, other communication 
modes, etc.

Understanding

Expression

Social Interaction

Literacy Skills

Other: (e.g., environment, favorite communication partner/s, motivating 
activities/topics, behavior, etc.)

Ability Level Continuum

5
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Linguistic Competency

Ability Levels Goals Chain of Cues

Emergent
GM Communicates behaviorally (e.g., eye gaze, point, pull partner toward) to 

request/respond/comment and socially interact.
IC DVC DPC PA 

GM Rejects undesired propositions or items behaviorally (e.g., brief glance, nod, 
eye contact, smile or touch).

IC DVC DPC PA 

GM 
Accepts propositions, activities and/or offered items behaviorally.

IC DVC DPC PA 

GM Demonstrates intent to communicate with a partner such as selecting single button
message in a joint action routine (e.g., repeated story line, request repetition of preferred 
activity).

IC DVC DPC PA 

GM 
Signals a desire for something (e.g., gesture, device, speech).

IC DVC DPC PA 

GM Engages in turn-taking for one communication exchange (can include gestures, pointing, 
facial expression, eye movement).

IC DVC DPC PA 

GM 
Demonstrates joint attention toward an object with partner.

IC DVC DPC PA 

Emergent 
Transitional

GM
 Uses at least 3 reliable signals (e.g., sign/sign approx., obj/pic symbol, 

verbal/verbal approx.) to control their immediate environment (e.g., “More.” 
“All done.” or “Stop!”). 

IC DVC DPC PA 

GM Requests/comments/labels a tangible object with single noun symbol given an 
array of 2 or more symbols in familiar routine/context. 

IC DVC DPC PA 

GM Requests/comments/labels a familiar concrete action with single verb symbol 
given an array of 2 or more symbols during a familiar routine/context.

IC DVC DPC PA 

GM Selects single button messages in familiar contexts to participate in or move 
an interaction along.

IC DVC DPC PA 

Context- 
Dependent

GM Uses a variety of nouns in categories to include 7 categories with 5 examples in each 
category.

IC DVC DPC PA 

GM Uses abstract descriptive concepts: quantitative/qualitative/spatial (at least 2 in each 
category).

IC DVC DPC PA 

GM Uses learned sentence constructions (carrier phrases) for creative 2+ word phrases (e.g.,“I 
want ___.” “I see __.” “I have ___.”) in structured or routine activities.

IC DVC DPC PA 

GM 
Uses action concepts (at least 10 verbs across situations).

IC DVC DPC PA 

GM 
Generates novel or creative 2+ word simple sentences.

IC DVC DPC PA 

GM 
Uses plural “s” to denote more than one.

IC DVC DPC PA 

GM 
Recognizes letter/sound associations.

IC DVC DPC PA 

GM Demonstrates early use of letter combinations (e.g., initial sound recognition, creative 
spelling). 

IC DVC DPC PA 

GM Generates simple grammatical sentences using present (“ing”) and past 
(“ed”) tense.

IC DVC DPC PA 

Chain of Cues Prompting Hierarchy

GM : Goal Met (Natural Cue)  – IC : Indirect Cue  – DVC : Direct Verbal Cue – DPC : Direct Pointer Cue – PA : Physical Assistance
6
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Linguistic Competency - Continued

Ability Levels Goals Chain of Cues

Transitional  
Independent

GM Sequences information in a logical manner to tell or retell a story (narrative).
IC DVC DPC PA

GM Asks and answers a variety of pre-stored question forms.
IC DVC DPC PA 

GM Generates creative messages (at least 3 words) by combining individual  
words/phrases/spelling in novel activities. 

IC DVC DPC PA 

GM Uses abstract descriptive concepts: quantitative/qualitative/spatial (at least 6 in each 
category).

IC DVC DPC PA 

GM Able to use available words/messages to convey a new meaning or substitute for  
a word/concept that is not available (i.e., circumlocution).

IC DVC DPC PA 

GM Recognizes and uses high frequency onsets and rhymes to spell familiar words.
IC DVC DPC PA 

Independent
GM Generates creative messages with more than 3 individual words/phrases/spelling.

IC DVC DPC PA 

GM Creatively combines existing vocabulary to describe new word/concept not  
in device (i.e., flexible vocabulary use).

IC DVC DPC PA 

GM Constructs complex and compound sentences (e.g., uses “because” “and”  
or “that”).

IC DVC DPC PA 

GM Uses question reversals conversationally (e.g., “Can I?” “Did you?” or  
“Are they?”).

IC DVC DPC PA 

GM Demonstrates independent spelling skills at age level with or without  
word/symbol prediction.

IC DVC DPC PA 

GM 
Understands and uses morphological endings to qualify verbs (“er”or “ly”).

IC DVC DPC PA 

Chain of Cues Prompting Hierarchy

GM : Goal Met (Natural Cue)  – IC : Indirect Cue  – DVC : Direct Verbal Cue – DPC : Direct Pointer Cue – PA : Physical Assistance
7
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Ability Levels Goals Chain of Cues

Emergent
GM Demonstrates visual, auditory or physical attention to AAC system by quieting, orienting to 

or moving into action.

IC DVC DPC PA 

GM Demonstrates active engagement with the AAC system (e.g., exploring, touching screen, 
hitting the switch, etc.) not necessarily with intent. 

IC DVC DPC PA 

Emergent  
Transitional

GM Transports AAC system in routine or familiar activity with partner reminders  
as needed.

IC DVC DPC PA 

GM Positions AAC system for use with partner reminders as needed. IC DVC DPC PA 

GM Locates high frequency and/or high interest vocabulary in routine or familiar activities (e.g., 
basic functional categories such as requesting highly motivating objects/activities, feelings, 
needs, greetings). 

IC DVC DPC PA 

GM Demonstrates early developing navigational skills to include “next page” or  
“go back” navigation.

IC DVC DPC PA 

GM Demonstrates recognition that AAC system requires adjustment (e.g., volume change or 
system not working) by looking, quieting or moving into action.

IC DVC DPC PA 

GM Demonstrates ability to turn system on/off (or asks) when appropriate. IC DVC DPC PA 

Context- 
Dependent

GM 
Asks for assistance if equipment requires adjustment.

IC DVC DPC PA 

GM 
Adjusts volume appropriate to environment.

IC DVC DPC PA 

GM 
Demonstrates ability to charge and care for device (or asks).

IC DVC DPC PA 

GM Adjusts screen or position (or asks) for best visibility and access.
IC DVC DPC PA 

GM Navigates to logical page/message/vocabulary during familiar topic or context.
IC DVC DPC PA 

GM Navigates by noun categories. 
IC DVC DPC PA 

GM Demonstrates ability to manage simple Message Window operations  
(e.g., clear, delete).

IC DVC DPC PA 

GM Participates in adding vocabulary by selecting symbols, location or choosing from offered 
message choices.

IC DVC DPC PA 

GM Recognizes the need to transfer AAC system from one activity or environment to another by 
moving into action or requesting help from partner.

IC DVC DPC PA 

Operational Competency

Chain of Cues Prompting Hierarchy

GM : Goal Met (Natural Cue)  – IC : Indirect Cue  – DVC : Direct Verbal Cue – DPC : Direct Pointer Cue – PA : Physical Assistance
8
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Operational Competency - Continued

Ability Levels Goals Chain of Cues

Transitional  
Independent

GM Recognizes the need for additional topics or vocabulary in system and is beginning to 
actively participate in programming or in the process of programming (e.g., selects edit/
modify button). 

IC DVC DPC PA

GM Adjusts volume and speech controls (rate/voice) appropriate to environment.
IC DVC DPC PA 

GM Navigates to logical page/message/vocabulary for novel topics and partners.
IC DVC DPC PA

GM Navigates between different message types or tools (e.g., pre-programmed messages, 
single words, keyboard).

IC DVC DPC PA 

GM Navigates by grammatical categories.
IC DVC DPC PA

Independent
GM 

Meets communicative needs by creatively combining different message types  or tools (e.g., 
pre-programmed and/or generative messages/words/phrases/spelling) within system.

IC DVC DPC PA 

GM Arranges equipment upgrades, troubleshoots, initiates repair procedures.
IC DVC DPC PA 

GM Independently adds vocabulary specific to constructs of the system.
IC DVC DPC PA 

GM Demonstrates ability to access external equipment independently (e.g., phone, email, text, 
computer, IR).

IC DVC DPC PA 

GM Independently stores files, customized messages and sequences.
IC DVC DPC PA 

GM Demonstrates understanding of the operation of device software features 
(e.g., word prediction, pronunciation exceptions, editing features).

IC DVC DPC PA 

Chain of Cues Prompting Hierarchy

GM : Goal Met (Natural Cue)  – IC : Indirect Cue  – DVC : Direct Verbal Cue – DPC : Direct Pointer Cue – PA : Physical Assistance
9
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Social Competency

Ability Levels Goals Chain of Cues

Emergent
GM Interacts socially through behaviors such as smiling, object-based turn taking or waving

(demonstrating basic understanding of social cause and effect).

IC DVC DPC PA 

GM Responds to communication by facial expression, gesturing, quieting or
moving into action. 

IC DVC DPC PA 

GM Periodically references communication partner during interaction through brief glance, nod,
eye contact, proximity or touch (joint attention).

IC DVC DPC PA 

Emergent 
Transitional

GM Uses simple communication to replace challenging behaviors (e.g., “More.” or
“All done.”) with partner reminders as needed.

IC DVC DPC PA 

GM 
Demonstrates conversational turn taking in errorless or familiar interaction/activity.

IC DVC DPC PA 

GM Responds to initiating or terminating interactions using a single word message 
such as “Hi!” and “Bye!”

IC DVC DPC PA 

GM Maintains attention to partner in conversation (e.g., eye contact, orientation).
IC DVC DPC PA 

Context- 
Dependent

GM Comments appropriately when engaged in activity with navigation support
as needed.

IC DVC DPC PA 

GM 
Uses polite social forms (e.g., “Please.” or “Thank you.”).

IC DVC DPC PA 

GM Initiates/terminates conversations using scripted or pre-programmed messages
for more than two conversational turns.

IC DVC DPC PA 

GM Shares several pieces of pre-programmed “news”/information with partner navigational
assistance and/or reminders as needed.

IC DVC DPC PA 

GM Demonstrates conversational turn-taking (social/activity based) for more than
two turns.

IC DVC DPC PA 

GM 
Uses humor.

IC DVC DPC PA 

GM Demonstrates ability to continue a conversation by selecting comments or general
questions.

IC DVC DPC PA 

GM 
Requests a variety of actions (e.g., “Turn the page.” or “Get the __ for me.”).

IC DVC DPC PA 

Chain of Cues Prompting Hierarchy

GM : Goal Met (Natural Cue)  – IC : Indirect Cue  – DVC : Direct Verbal Cue – DPC : Direct Pointer Cue – PA : Physical Assistance
10
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Social Competency - Continued

Ability Levels Goals Chain of Cues

Transitional  
Independent

GM Maintains topic with a non-obligatory turn (e.g., comments “Cool!” “Yuck!” or
“Me too.”).

IC DVC DPC PA

GM Shares personally meaningful novel information using phrases, word lists, core words, and/
or keyboard.

IC DVC DPC PA 

GM Shifts topics smoothly with suggestions (e.g., common segues such as “I have something to
tell you.” or “Guess what?”).

IC DVC DPC PA 

GM 
Selects topic of mutual interest to self and communication partner.

IC DVC DPC PA 

GM 
Shifts communication style based on partner and/or situation. 

IC DVC DPC PA 

GM 
Knows when/how to interrupt an interaction.

IC DVC DPC PA 

GM 
Requests information (e.g., “When?” or “Where?”).

IC DVC DPC PA 

GM 
Asks partner-focused questions specific to the conversation. 

IC DVC DPC PA 

Independent
GM 

Requests clarification.
IC DVC DPC PA 

GM 
Uses non-obligatory commenting and/or questions related to conversational topic.

IC DVC DPC PA 

GM Initiation/closure of conversation using a variety of both pre-programmed
and/or generative messages.

IC DVC DPC PA 

GM Uses partner-focused questions to continue conversation with specific subject
related vocabulary.

IC DVC DPC PA 

GM 
Demonstrates ability to initiate, maintain, extend and terminate conversations appropriately.

IC DVC DPC PA 

Chain of Cues Prompting Hierarchy

GM : Goal Met (Natural Cue)  – IC : Indirect Cue  – DVC : Direct Verbal Cue – DPC : Direct Pointer Cue – PA : Physical Assistance
11
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Strategic Competency

Ability Levels Goals Chain of Cues

Emergent
GM Understands that his/her communication (regardless of modality) has an effect on the 

environment or communication partner.

IC DVC DPC PA 

GM Recognizes the intended message was not conveyed by exhibiting  
non-communicative behaviors.

IC DVC DPC PA 

Emergent  
Transitional

GM Recognizes the need to obtain the communication partner’s attention before initiating a 
message.

IC DVC DPC PA 

GM Recognizes the need to repeat message when intended message is misunderstood, ignored 
or system did not activate/speak.

IC DVC DPC PA 

GM Uses different mode of communication (e.g., gesture, vocalization, behavior)  
for misunderstood message.

IC DVC DPC PA 

GM 
Requests or obtains the communication system when appropriate.

IC DVC DPC PA 

Context- 
Dependent

GM Uses an introduction strategy with unfamiliar communication partner (e.g., “I use  
this device to talk.” or pointing to the device to show they use it to communicate).

IC DVC DPC PA 

GM Actively engages communication partner during the interaction to monitor their attention and 
understanding.

IC DVC DPC PA 

GM Uses a repair strategy for communication breakdowns (e.g., repeat, rephrase, provide 
additional key word or information, draw attention to message window,  
use non-verbal cues, gesture/body or facial expression, first letter cue).

IC DVC DPC PA 

GM Demonstrates beginning use of simple rate enhancement strategies  
(e.g., telegraphic strategy).

IC DVC DPC PA 

GM Persists in repeating message when intended message is misunderstood, ignored  
or system didn’t activate/speak.

IC DVC DPC PA 

Transitional  
Independent

GM Independently uses an introduction strategy with unfamiliar communication partner (e.g., 
descriptive instructions on how to best communicate with him/her).

IC DVC DPC PA

GM 
Communicates intent to contribute to a conversation (e.g., “I have a question.”)

IC DVC DPC PA 

GM Recognizes the intended message was not understood and uses a message to alert 
(“Wrong try again.” “Let me tell you another way.” or “Wait.”)

IC DVC DPC PA 

GM Proactively manages the interaction (e.g., interjects with “Wait.” or “Hang on.” while he/she 
retrieves message; or “Yeah.”  letting listener know he/she is engaged).

IC DVC DPC PA 

GM 
Signals a topic change with appropriate message.

IC DVC DPC PA 

Independent
GM 

Independently utilizes several strategies to prevent or repair communication breakdowns.
IC DVC DPC PA 

GM Plans ahead to contribute effectively in a conversation (e.g., compose and stores messages 
for the doctor before appointment).

IC DVC DPC PA 

GM 
Selects a communication mode appropriate to a variety of situations and listeners.

IC DVC DPC PA 

GM 
Creatively uses system features to communicate effectively and efficiently.

IC DVC DPC PA 

GM Independently analyzes errors in communication interactions and devises strategies to 
address it.

IC DVC DPC PA 

Chain of Cues Prompting Hierarchy

GM : Goal Met (Natural Cue)  – IC : Indirect Cue  – DVC : Direct Verbal Cue – DPC : Direct Pointer Cue – PA : Physical Assistance
12
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Goal Skill 
from AAC Goals Grid

Partner 
Familiar/Unfamiliar

Activity 
Routine/Novel

Prompting 
Type

Criteria 
% or # of 

Occurrences

A
Long-Term  

Goal

NC

IC

DVC

DPC

PA

1
Short-Term  

Goal

NC

IC

DVC

DPC

PA

2
Short-Term  

Goal

NC

IC

DVC

DPC

PA

Goal Skill 
from AAC Goals Grid

Partner 
Familiar/Unfamiliar

Activity 
Routine/Novel

Prompting 
Type

Criteria 
% or # of 

Occurrences

B
Long-Term 

Goal

NC

IC

DVC

DPC

PA

1
Short-Term  

Goal

NC

IC

DVC

DPC

PA

2
Short-Term  

Goal

NC

IC

DVC

DPC

PA

Chain of Cues Prompting Hierarchy

GM : Goal Met (Natural Cue)  – IC : Indirect Cue  – DVC : Direct Verbal Cue – DPC : Direct Pointer Cue – PA : Physical Assistance

AAC Goals Worksheet
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Goal Skill 
from AAC Goals Grid

Partner 
Familiar/Unfamiliar

Activity 
Routine/Novel

Prompting 
Type

Criteria 
% or # of 

Occurrences

C
Long-Term  

Goal

NC

IC

DVC

DPC

PA

1
Short-Term  

Goal

NC

IC

DVC

DPC

PA

2
Short-Term  

Goal

NC

IC

DVC

DPC

PA

Goal Skill 
from AAC Goals Grid

Partner 
Familiar/Unfamiliar

Activity 
Routine/Novel

Prompting 
Type

Criteria 
% or # of 

Occurrences

D
Long-Term  

Goal

NC

IC

DVC

DPC

PA

1
Short-Term  

Goal

NC

IC

DVC

DPC

PA

2
Short-Term  

Goal

NC

IC

DVC

DPC

PA

Chain of Cues Prompting Hierarchy

GM : Goal Met (Natural Cue)  – IC : Indirect Cue  – DVC : Direct Verbal Cue – DPC : Direct Pointer Cue – PA : Physical Assistance

AAC Goals Worksheet
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COMPETENCY ABILITY LEVEL

Emergent
Emergent 

Transitional
Context- 

Dependent
Transitional
Independent

Independent

Linguistic % % % % %

Operational % % % % %

Social % % % % %

Strategic % % % % %

COMPETENCY ABILITY LEVEL

Emergent
Emergent 

Transitional
Context- 

Dependent
Transitional
Independent

Independent

Linguistic % % % % %

Operational % % % % %

Social % % % % %

Strategic % % % % %

COMPETENCY ABILITY LEVEL

Emergent
Emergent 

Transitional
Context- 

Dependent
Transitional
Independent

Independent

Linguistic % % % % %

Operational % % % % %

Social % % % % %

Strategic % % % % %

COMPETENCY ABILITY LEVEL

Emergent
Emergent 

Transitional
Context- 

Dependent
Transitional
Independent

Independent

Linguistic % % % % %

Operational % % % % %

Social % % % % %

Strategic % % % % %

Date:

Date:

Date:

Date:

Notes:

AAC Goals Periodic Progress Report
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AAC Goals Periodic Progress Report

COMPETENCY ABILITY LEVEL

Emergent
Emergent  

Transitional
Context- 

Dependent
Transitional
Independent

Independent

Linguistic % % % % %

Operational % % % % %

Social % % % % %

Strategic % % % % %

COMPETENCY ABILITY LEVEL

Emergent
Emergent  

Transitional
Context- 

Dependent
Transitional
Independent

Independent

Linguistic % % % % %

Operational % % % % %

Social % % % % %

Strategic % % % % %

COMPETENCY ABILITY LEVEL

Emergent
Emergent  

Transitional
Context- 

Dependent
Transitional
Independent

Independent

Linguistic % % % % %

Operational % % % % %

Social % % % % %

Strategic % % % % %

COMPETENCY ABILITY LEVEL

Emergent
Emergent  

Transitional
Context- 

Dependent
Transitional
Independent

Independent

Linguistic % % % % %

Operational % % % % %

Social % % % % %

Strategic % % % % %

Date:

Date:

Date:

Date:

Notes:
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Influenced by the work of Patricia Dowden, Ph.D., CCC-SLP, the Ability Level Continuum describes an individual’s observable communication 
behaviors to help provide insight into current and potential target skills and strengths. These levels are represented on a dynamic continuum to 
provide direction in assessing how an individual is communicating right now, what goals to address to support increased independence at the 
current level, and what “tomorrow goals” to introduce to further develop communicative competency skills.

The ability to communicate with others is not inherent. We all must learn the skills required to communicate effectively and efficiently with 
a variety of people and in a variety of situations. For individuals using an AAC system, competency is impacted by the demands of the 
natural environment, the communication partner as well as the challenges imposed by the constraints of their disability and communication 
systems. It is imperative that we address goals across the following four competencies in order to achieve the highest level of communicative 
independence possible.

Overview of the DAGG-2 Components
A. Ability Level Continuum

B. Communicative Competencies

• Linguistic – Expressing and understanding language; learning and using vocabulary in increasing number, variety and complexity;  
learning and using linguistic codes unique to one’s AAC system. 

• Operational – The ability to operate and maintain the communication system to the greatest extent possible.

• Social – Skills needed to communicate effectively in social situations (discourse strategies). 

• Strategic – Strategies to overcome or minimize the functional limitations of the AAC system (e.g., speed, lack of prosody) and to   
prevent or repair communication breakdowns.

1. Chain of Cues

The Chain of Cues provides a progression and structured (least to most) cueing 
hierarchy to elicit a communicative response. It can be a systematic way to measure 
progress as well as teach communication partners. The ultimate goal is that the 
individual recognizes the opportunity to communicate with the least directive and most 
natural conversational and environmental cues.

2. Goals

The intersection of Ability Levels and each area of communicative competence 
determines the goals within the Dynamic AAC Goals Grid. The goals are “dynamic” 
because they are based on the best we know now—through current research and 
clinical experience. It is important to keep in mind that the goals reflected in the 
DAGG-2 are BROAD goals to help keep the bigger picture of communicative 
competence in the forefront. 

3. AAC Goals Worksheet

The AAC Goal Worksheet helps you to plan annual, long-term and/or short-term goals 
based on targets identified in the DAGG-2. Selected goals would then be transferred 
to your facility’s required documents (e.g., IEP or written plan of care). 

4. AAC Goals Periodic Progress Report

Use this tool to record progress towards goals in each competency area and/
or at each Ability Level at intervals appropriate for your facility or setting. Record 
a percentage of goals achieved in a specific competency area/level. For example, 
under Linguistic, Sarah has met 40% of the goals in Emergent and 10% at Emergent 
Transitional. Sarah’s Linguistic skills are at the Emergent Ability Level; however, she is 
demonstrating progress towards the next Ability Level. 

Note: In your facility’s records, you can also address progress at the cueing level to reflect 
smaller amounts of progress for specific skills/goals. For example, Sarah has met 40% of 
Linguistic goals at the Emergent Level; however, she continues to demonstrate progress as 
she now requires only DVC (direct verbal cues) for ¾ of the target goals.

C. Intervention Planning

• Situation: Entering a room 

• Communication Opportunity 
Targeted: Greeting others (“Hi!”) 

• Natural Cue: Others saying hello.

• Indirect Cue: 

 - Search light – randomly moving 
light/pointer over device 

 - Verbal – “Did you hear what  
they said?” or “I wonder  
if there is something you could 
say back.” 

 - Visual/Gestural – waving hand 
or pointing to the people 

• Direct Verbal Cue: “They said, hello 
to you.”

• Direct Pointer/Light Cue:  
Showing the location of “Hi!” on the 
device without activating it.

• Physical Assistance: Brief physi-
cal help to select the correct button 
or picture.

CHAIN OF CUES EXAMPLE

Addendum: Part One
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SKILLS ABILITY LEVEL

Emergent Emergent 
Transitional

Context- 
Dependent

Context-
Dependent  
Transitional

Independent

Understanding

Expression

Social 
Interaction
Literacy 
Skills

CHOOSING GOALS FOR LAURA: 
Laura overall appears to be at the Emergent Transitional Ability Level. She is Emergent in Literacy skills; however, we also 
notice the potential for growth toward Context-Dependent (Comprehension). From the AAC Goals Grid, we chose the 
following goals and marked the type of cues she would presently need to support successful communication:

Case Study: Laura
Laura is 4 years old and just received her new communication system. She understands and follows general conversations. She is 
starting to use clear and simple symbols in motivating situations or favorite activities. In addition, she is beginning to show more interest 
in social interactions which is one of the main reasons the school SLP suggested an evaluation for a high-tech communication device. 
Below is her overall picture from working through the Ability Level Continuum. 

Recognizes the need to repeat message when intended message is misunderstood, 
ignored or system did not activate/speak.

IC DVC DPC PA 

Uses at least 3 reliable signals (e.g., sign/sign approx., obj/pic symbol, verbal/ verbal approx.) 
to control their  immediate environment (e.g., “More.” “All done.” or “Stop!”). 

IC DVC DPC PA 

Requests/comments/labels a tangible object with single noun symbol given an array of 2 or 
more symbols in familiar routine/context. 

IC DVC DPC PA 

A

A

A

A

B

B

B

Transports AAC system in routine or familiar activity with partner reminders as needed.
IC DVC DPC PA 

Locates high frequency and/or high interest vocabulary in routine or familiar activities (e.g., 
basic functional categories such as requesting highly motivating objects/activities, feelings, 
needs, greetings). 

IC DVC DPC PA 

Operational: 

Strategic: 

Social:

Linguistic: 

Demonstrates conversational turn taking in errorless or familiar interaction/activity.
IC DVC DPC PA 

Responds to initiating or terminating interactions using a single word message such as 
“Hi!” and “Bye!”

IC DVC DPC PA 

Addendum: Part Two
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WRITING GOALS FOR LAURA: 
Thinking of her daily schedule and motivating activities, we used the AAC Goals Worksheet to create the following goals for her IEP:

1. Long-Term Goal:

Using her communication device, Laura will identify main characters and places with familiar partner during story reading
activity with IC with 80% accuracy.

a. Short-Term Goal: Laura will identify main characters and places with familiar partner during story reading activity with
DVC with 80% accuracy.

Note: This goal would address both the Linguistic (B) and the Operational (A & B) goals. 

2. Long-Term Goal:

Using her communication device, Laura will initiate interaction and engage in turn taking (at least 2 turns) by commenting (e.g., more,
fun, your turn) with familiar partners during game activity (e.g., bubbles, simple board game) with IC with 80% accuracy.

b. Short-Term Goal: Laura will initiate interaction and engage in turn taking (at least 2 turns) by commenting (e.g., more, fun, your turn)
with familiar partners during game activity (e.g., bubbles, simple board game) with DVC with 80% accuracy.

Note: This goal would address the Linguistic (B) Operational (A & B), Social (A & B) and Strategic goals. 

3. Long-Term Goal (Operational A):

Laura will transport her communication device to all activities in her daily schedule with IC with 80% accuracy.

a. Short-Term Goal: Laura will transport her communication device to 3/6 activities in her daily schedule with DVC with
80% accuracy.

REPORTING LAURA’S PROGRESS: 
At our first interim reporting, we used the AAC Goals Periodic Progress Report to help us write the following narrative for Laura: 

Laura continues to make progress towards her long-term goals. She continues at the Emergent Transitional Ability Level in Linguistic 
Competency. She has made progress in 2/4 Linguistic goals. At time of initial assessment, she required either PA or DPC and 
presently requires only DVC to support successful interactions. Socially, she is participating in turn taking at least two turns during  
motivating activities with fewer cues (DVC) from time of initial assessment (PA). In addition, she has met her short-term Operational goal. 
She consistently brings her communication device to half of her daily activities with DVC. 

Addendum: Part Two – Continued
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Snap Core First Core Board 

Activity: Use this sample core board and try to generate a variety of communicative functions (request, 
comment, question, share information, express opinion, etc.). 



Order to Show Core Words 
We would suggest beginning by hiding all but the words in Set 1.  This small set of words can be 
used to produce many messages and offers the opportunity to learn to use Core.   

Items in italics are not core words but link to core words, Word Lists or other features on the Core 
page.   

Set Words Set Words Set Words 

1 want 6 What 8 try 
not Who need 
like Where know 
more When come 
All Word Lists Why let 
Personal Word List + Questions feel 

2 go She read 
stop Will an 
Description Word 
List 

Put at 

3 I That because 
you Punctuation but 
it 7 how for 

4 + People we to 
have give with 
+ Actions get 9 which 
Little Words Word 
List 

make my 

5 he tell eat 
help take drink 
Is think play 
can see happen 
do say of 
a find from 
and that all 
the Date & Time Word 

List 
same 

Word Forms none 
here 
there 
before 
after 
later 
Choose a Word List 

Sequence informed by:  Dynamic Learning Maps. (2013).	The dynamic learning maps core 
vocabulary.	Retrieved from http://www.med.unc. edu/ahs/clds/files/vocabulary-overview, 



© 2020 Tobii Dynavox. All Rights Reserved.  1 

Supporting Functional Communication for Symbol-
Based Communicators: References 

Baker, B. (2005). Motivation Formula. Retrieved March 28, 2008, from Assistive Technology Training Online Project 

(ATTO) web site: http://atto.buffalo.edu/registered/ATBasics/Populations/aac/vocabulary.php 

Balandin, S., & Iacono, T. (1998) A few well-chosen words. Augmentative and Alternative Communication, 14:3, 147-

161, DOI: 10.1080/07434619812331278326 

Beck, A.R., Bock, S., Thompson, J.R., Bowman, L., Robbins, S. (2006). Is awesome really awesome? How the 

inclusion of informal terms on an AAC device influences children's attitudes toward peers who use AAC. 

Developmental Disabilities 27;1, 56-69. https://doi.org/10.1016/j.ridd.2004.11.013 

Berkowitz, S. (2018). Being a good communication partner to a child who uses AAC. Retrieved from: 

http://kidzlearnlanguage.blogspot.com/2018/03/being-good-communication-partner-to.html 

Beukelman, D. R., McGinnis, J., & Morrow, D. (1991). Vocabulary Selection in Augmentative and Alternative 

Communication. AAC: Augmentative and Alternative Communication, 7(3), 171-185. DOI: 

10.1080/07434619112331275883 

Beukelman, D. R. & Mirenda, P. (2005). Augmentative & Alternative Communication: Supporting Children & Adults 

with Complex Communication Needs, Third Edition. Baltimore, MD: Paul H. Brookes Publishing. 

Biederman, G.B., Fairhall, J.L., Raven, K.A., & Davey, V.A. (1998). Verbal prompting, hand-over-hand instruction, and 

passive observation in teaching children with developmental disabilities. Exceptional Children, 64, 503-511. 

Binger, C. & Light, J. (2007). The effect of aided AAC modeling on the expression of multisymbol messages by 

preschoolers who use AAC. Augmentative and Alternative Communication, 23, 30-43. 

Brady, N.C., McLean, J.E., McLean, L.K., Johnston, S. (1995). Initiation and repair of intentional communication acts 

by adults with severe to profound cognitive disabilities. Journal of Speech, Language, and Hearing Research, 

38, 1334-1348. doi:10.1044/jshr.3806.1334 

Bridge School. (n.d.). Retrieved from http://www.bridgeschool.org/ 

BridgeSchooler. (2017, June 2). Bridge School News Network – Backstage interviews at the Concert. [Video file]. 

Retrieved from https://www.youtube.com/watch?v=xYaiiuYdPzA 

Burkhart, L. (1993). Total Augmentative Communication in the Early Childhood Classroom. Don Johnston, Inc. 

Caufield, F., Carrillo, D. (2010). 200 a day the easy way: Putting it in practice. [PDF document]. Retrieved from 

www.closingthegap.com. 

Cirrin, F.M., Rowland, C. (1985). Communicative assessment of nonverbal youths with severe/profound mental 

retardation. Mental Retardation, 23;2, 52-62. 

http://atto.buffalo.edu/registered/ATBasics/Populations/aac/vocabulary.php
https://doi.org/10.1016/j.ridd.2004.11.013
http://kidzlearnlanguage.blogspot.com/2018/03/being-good-communication-partner-to.html
http://dx.doi.org/10.1080/07434619112331275883
http://www.bridgeschool.org/
https://www.youtube.com/watch?v=xYaiiuYdPzA
http://www.closingthegap.com/


© 2020 Tobii Dynavox. All Rights Reserved.  2 

Clendon, S. (2006). The language of beginning writers: Implications for children with complex communication needs. 

(Doctoral dissertation). Retrieved from Carolina Digital Repository. 

Cress, C. J. (2002). Expanding children’s early augmented behaviors to support symbolic development. In J. Reichle, 

D. R. Beukelman, & J. C. Light (Eds.), Exemplary practices for beginning communicators: Implications for

AAC (pp. 219-272). Baltimore: Paul H. Brookes.

Da Fonte, M.A. (2011). Vocabulary selection and AAC: Important considerations. [PDF document]. Retrieved from 

https://my.vanderbilt.edu/specialeducationinduction/files/2011/09/AAC-Vocab-Selection.pdf 

Dada, S., Alant, E. (2009). The Effect of Aided Language Stimulation on Vocabulary Acquisition in Children with Little 

to No Functional Speech. American Journal of Speech-Language Pathology, February 2009, Vol. 18, 50-64. 

doi:10.1044/1058-0360(2008/07-0018) 

History: Received March 12, 2007; Revised August 15, 2007; Accepted April 24, 2008  

Davis, C.A., Reichle, J., Southard, K., Johnston, S. (1998).  Teaching children with severe disabilities to utilize non 

obligatory conversational opportunities:  An application of high-probability requests.  Journal of the 

Association for Persons with Severe Handicaps, 23, 57-68.  

Dennis, A., Erickson, K., and Hatch, P. (2013). The Dynamic Learning Maps core vocabulary: Overview [technical 

review]. Retrieved from http://www.med. unc.edu/ahs/clds/files/vocabulary-overview 

Dowden, P. (1999-2002). University of Washington, Dept. of Speech & Hearing Sciences, Tele-Collaboration Project. 

Downing, June E. (2005). Teaching Communication Skills to Students with Severe Disabilities. Baltimore: Paul H. 

Brooks 

Drager, K. (2009). Aided modeling interventions for children with autism spectrum disorders who require AAC. SIG 12 

Perspectives on Augmentative and Alternative Communication, December 2009, Vol. 18, 114-120. 

doi:10.1044/aac18.4.114  

Drager, K., Light, J., Currall, J., Muttiah, N., Smith, V., Kreis, D., Nilam-Hall, A., Parratt, D., Schuessler, K., Shermetta, 

K., & Wiscount, J. (2017). AAC technologies with visual scene displays and “just in time” programming and 

symbolic communication turns expressed by students with severe disability. Journal of Intellectual & 

Developmental Disability, 44(3), 321-336. 

Farrell, J & Zangar, C. (2013). How I do it: Supporting teachers of students with AAC needs.  Retrieved from: 

http://praacticalaac.org/praactical/how-i-do-it-supporting-teachers-of-students-with-aac-needs/ 

Fey, M. E., Leonard, L. B., Fey, S. H., & O'Connor, C. A. (1978). The intent to communicate in language impaired 

children. In The Third Annual Boston University conference on language development meeting handbook. 

Boston: Boston University School of Education. 

Fink, J. (2011, April 25). Lianna Bryant’s Poem [Video file]. Retrieved from 

https://www.youtube.com/watch?v=OQH21BD5o6U 

Finke, E. H., Davis, J. M., Benedict, M., Goga, L., Kelly, J., Palumbo, L., Peart, T., & Waters, S. (2017). Effects of a 

Least-to-Most prompting procedure on multisymbol message production in children with autism spectrum 

disorder who use augmentative and alternative communication. American Journal of Speech-Language 

Pathology, 26, 81-98. 

Glennen, S., & DeCoste, D. C. (1997). The handbook of augmentative and alternative communication. San Diego: 

Singular Pub. Group 

https://my.vanderbilt.edu/specialeducationinduction/files/2011/09/AAC-Vocab-Selection.pdf
http://praacticalaac.org/praactical/how-i-do-it-supporting-teachers-of-students-with-aac-needs/
https://www.youtube.com/watch?v=OQH21BD5o6U


© 2020 Tobii Dynavox. All Rights Reserved.  3 

Halliday, M. (1975). Learning how to mean: Explorations in the development of language. London: Edward Arnold. 

Hatch, P., Erickson, K., Dennis, A., & Cummings, M. (2012). A core issue:  A core vocabulary for the Common Core. 

Retrieved from http:// www.med.unc.edu/ahs/clds/files/conference-hand-outs/ 

ASHA2012CoreVocabularyPost.pdf 

Holyfield, C., Drager, K., Light, J. & Gosnell Caron, J. (2017). Typical toddlers participation in ‘Just-in-Time’ 

programming of vocabulary for visual scene display augmentative and alternative communication apps on 

mobile technology: A descriptive study. American Journal of Speech-Language Pathology, 26(3), 737-749. 

Johnson, J.M., Inglebret, E., Jones, C., & Ray, J. (2006). Perspectives of speech language pathologists regarding 

success versus abandonment of AAC. Augmentative and Alterative Communication, 22(2), 85-99. 

Kent-Walsh, J. & Mcnaughton, D. (2005). Communication partner instruction in AAC: Present practices and future 

directions. Augmentative and Alternative Communication, 21(3), 195-204 

Kent-Walsh, J., Binger, C., & Hasham, Z. (2010). Effects of parent instruction on the symbolic communication of 

children using augmentative and alternative communication during storybook reading. American Journal of 

Speech-Language Pathology,  19(2), 97-100. 

Korsten, J. (2011) QIAT Listserv 4th April. Retrieved from http://www.janefarrall.com/aacsystemic-change-for-

individual-success/ 

Leonard, L. B., Camarata, S., Rowan, L. E., & Chapman, K. (1982). The communicative functions of lexical usage by 

language impaired children. Applied Psycholinguistics, 3(2), 109-125. 

Light, J. (1988). Interaction involving individuals using augmentative and alternative communication systems: State of 

the art and future directions.  Augmentative and Alternative Communication, 4(2), 66-82. 

Light, J. (1989). Toward a definition of communicative competence for individuals using augmentative and alternative 

communication systems.  Augmentative and Alternative Communication, 5:2, 137-144, DOI: 

10.1080/07434618912331275126 

Light, J. (2003). Shattering the silence: Development of communicative competence by individuals who use AAC. In 

J.C. Light, D.R. Beukelman, & J. Reichle (Eds.) Communicative competence for individuals who use AAC:

From research to effective practice (pp. 3–38). Baltimore, MD: Brookes

Light, J., & Binger, C. (1998). Building Communication Competence with Individuals Who Use Augmentative and 

Alternative Communication. Baltimore, MD: Paul H. Brookes Publishing. 

Light, J.C., Binger, C., Agate, T.L., & Ramsay, K.N. (1999). Teaching partner-focused questions to individuals who 

use augmentative and alternative communication to enhance their communicative competency. Journal of 

Speech, Language and Hearing Research, 42, 241-255. 

Light, J., & Mcnaughton, D. (2015). Designing AAC research and intervention to improve outcomes for individuals with 

complex communication needs. Augmentative and Alternative Communication, 31(2), 85-96. 

Lloyd, L., Fuller, D. R., & Arvidson, H. (1997). Feature checklist. In L. Lloyd, D. R. Fuller, & H. Arvidson (Eds.), 

Augmentative and Alternative Communication (p. 494). Boston, MA: Allyn & Bacon. 

Lotsacomptons. (2018, July 9). Cookies and Core [Video File]. Retrieved from: 

https://www.youtube.com/watch?v=kGFqjhKajdM 

Lotsacomptons. (2019, February 2). AAC Core Vocabulary: I [Video File]. Retrieved from : 

https://www.youtube.com/watch?v=WxKdYKjgjt8 

http://www.janefarrall.com/aacsystemic-change-for-individual-success/
http://www.janefarrall.com/aacsystemic-change-for-individual-success/
https://www.youtube.com/watch?v=kGFqjhKajdM
https://www.youtube.com/watch?v=WxKdYKjgjt8


© 2020 Tobii Dynavox. All Rights Reserved.  4 

Ogletree, B. T., Wetherby, A. M., & Westling, D. (1992). Profile of the prelinguistic intentional communicative abilities 

of children with profound mental retardation. American Journal on Mental Retardation, 97, 186–196. 

O’Grady, W. (2007). How children learn language – what every parent should know. [PDF] Retrieved from 

https://linguistlist.org/pubs/cupmag/pdf/O%27grady%20article.pdf 

Porter, G. (2007 / 2008) Pragmatic Organization Dynamic Display (PODD) communication books: Direct access 

templates Melbourne: Cerebral Palsy Education Centre 

Quill, K. (2000). DoWatchListenSay. Baltimore, MD; Paul H. Brookes Publishing 

Ratcliff, A.E., Cress, C.J. (1999). Guidelines for enhancing reciprocal peer communication with adolescents who use 

augmentative/alternative communication. Communication Disorders Quarterly, 20;2, 25-35. 

Rom, A., & Bliss, L.S. (1981). A comparison of verbal communicative skills of language impaired and normal speaking 

children. Journal of Communication Disorders, 14, 133-140. 

Senner, J. Technology & Language Center Inc. (n.d.). Caregiver guide to selecting vocabulary for children. [PDF]. 

Retrieved from http://www.talcaac.com/vocab%20selection.pdf 

Senner, J. Technology & Language Center Inc. (n.d.). Least-to-Most Prompting. [PDF]. Retrieved from 

http://www.talcaac.com/prompting.pdf 

Senner, J. E., & Baud, M.R. (2018, March 15). Ingredients to successful modeling: SMoRRES and partner augmented 

input [Webinar]. In the USSAAC Webinar Series. Retrieved from 

https://www.youtube.com/watch?v=3RtWBvTWEXU&feature=youtu.be 

Sigafoos, J. & Mirenda, P. (2002). Strengthening communicative behaviors for gaining access to desired items and 

activities (pp.123‐156). In J. Riechle, D. Beukelman, J. Light (Eds.), Exemplary practices for beginning 

communicators. Baltimore, MD: Paul H. Brookes Publishing Company 

Snell, M. E., Chen, L., Hoover, K. (2006). Teaching augmentative and alternative communication to students with 

severe disabilities: A review of intervention research 1997-2003. Research and Practice for Persons with 

Severe Disabilities, 31, 203-214. 

Solomon-Rice, P.L., Soto G., & Heidenreich, W. (2017). The impact of presupposition on syntax and morphology of a 

child who uses AAC. Perspectives of the ASHA Special Interest Groups. SIG 12 Vol.2 (Part 1), 13-22. 

Van Tatenhove, G. (2009). Building language competence with students using AAC devices: Six challenges. 

Perspectives on Augmentative and Alternative Communication, 18(2), 38-47. 

Tönsing, K. (2015). Communication using graphic symbols: Challenges and solutions for classroom contexts.  

Presentation to FUNDA CPD [PDF document].  Retrieved from http://docplayer.net/37143152-

Communication-using-graphic-symbols-challenges-and-solutions-for-classroom-contexts.html 

Visch-Brink, E.G., van Harskamp, F., Amerongen, N., Wielaert, S. & van de Sandt-Koenderman, M. (1993) A 

multidisciplinary approach to aphasia therapy. In Holland & Forbes (Eds.) Aphasia Treatment: World 

Perspectives, (pgs. 227-262). San Diego: Singular Publishing 

Wetherby, A. (1986). Ontogeny of communicative functions in autism. Journal of Autism and Developmental 

Disorders, 16;3, 295-316. 

http://www.talcaac.com/vocab%20selection.pdf
http://www.talcaac.com/prompting.pdf
https://www.youtube.com/watch?v=3RtWBvTWEXU&feature=youtu.be


© 2020 Tobii Dynavox. All Rights Reserved.  5 

Wetherby, A., & Prutting, C. (1984). Profiles of communicative and cognitive-social abilities in autistic children. Journal 

of Speech and Hearing Research, 27, 364–377. 

Wray, A., Perkins. M.R. (2000) The functions of formulaic language: an integrated model.  Language and 

Communication, Vol 20, 1-28. 

Yorkston, K., Dowden, P., Honsinger, M., Marriner, N., & Smith, K. (1988). A comparison of standard and user 

vocabulary lists. Augmentative and Alternative Communication, 2, 189- 210. 

Zangari, C. (2015, April 9). How we do it: S’MORRES & partner augmented input with Dr. Jill Senner & Matthew Baud 

[web log comment]. Retrieved from https://praacticalaac.org/praactical/how-we-do-it-smorres-and-partner-

augmented-input-with-dr-jill-senner-matthew-baud/ 

Zangari, C. (2014, December 23). Communication with people who are learning to use AAC: 5 Strategies we can’t live 

without.  Retrieved from: http://praacticalaac.org/praactical/communicating-with-people-who-are-learning-to-

use-aac-5-strategies-we-cant-live-without/. 

https://praacticalaac.org/praactical/how-we-do-it-smorres-and-partner-augmented-input-with-dr-jill-senner-matthew-baud/
https://praacticalaac.org/praactical/how-we-do-it-smorres-and-partner-augmented-input-with-dr-jill-senner-matthew-baud/
http://praacticalaac.org/praactical/communicating-with-people-who-are-learning-to-use-aac-5-strategies-we-cant-live-without/
http://praacticalaac.org/praactical/communicating-with-people-who-are-learning-to-use-aac-5-strategies-we-cant-live-without/

	Handout - DAGG 2 - Communicating Beyond Requesting
	Core Board
	Order to Show Core Words
	References - Supporting Functional Communication for Symbol-Based Communicators

